Through the Years:  African-American History in Champaign County

Winter 1995/Spring 1996

“Reflections on Life” by Mary Alexander

Vocabulary List - 

plight

segregated/integrated

allusive

generation

hypocritical

boycott

picket

incentive

Ties to National History - 

Jim Crow laws

http://www.jimcrowhistory.org/
Very thorough website on Jim Crow - most resources for middle to high school students.  Simulations and primary source analyses available.

http://www.pbs.org/wnet/jimcrow/education.html
Companion site to the one above

http://www.nps.gov/malu/documents/jim_crow_laws.htm
Brief definition of Jim Crow laws and a sampling of them.  Quite effective.

http://www.bulldozia.com/jimcrow/jimcrow2.php
Jim Crow in Britain - the effects of a segregated army in WWII.  Excerpts from newspapers at the time.  Really demonstrates that racism and segregation were not limited to the Southern states, or even to the United States.

http://www.americaslibrary.gov/cgi-bin/page.cgi
Library of Congress “America’s Library” - great site where you can “jump back in time” and read lots of information about different periods in American History

http://www.pbs.org/wgbh/amex/reconstruction/
This site “offers insights into topics in American history including the Civil War, slavery, abolition, race relations, definitions of freedom and citizenship, civil rights, black suffrage and election to political office, impeachment, regional political differences, nationbuilding after war, the cotton economy, sharecropping, federal government intervention in the states, and more. You can use part or all of the film, or delve into the rich resources available on this Web site to learn more, either in a classroom or on your own.”  A teacher’s guide is available as well.

Illinois Learning Standards - 

14.C.3  Compare historical issues involving rights, roles and status of individuals in relation to municipalities, states, and the nation.

14.D.2  Explain ways that individuals and groups influence and shape public policy.

14.F.2  Identify consistencies and inconsistencies between expressed United States political traditions and ideas and actual practices (e.g. freedom of speech, right to bear arms, slavery, voting rights).

16.D.2c  Describe the influence of key individuals and groups, including Susan B. Anthony and Martin Luther King, Jr., in the historical eras of Illinois and the United States.

18.B.2a  Describe the interactions of individuals, groups and institutions in situations drawn from the local community.

Materials - 

Issues of the Winter 1995/Spring 1996 Newsletters

“Problem Analysis” chart

Vocabulary Maps
Objectives - 

1.  Develop vocabulary

2.  Identify cause and effect in order to comprehend the text

3.  Identify ways people solve problems

Before Reading -

1.  Vocabulary Maps
Begin with a word like “incentive” and use the word in a simple sentence such as, “The students had an incentive to get their work done.  Their incentive was getting more recess on a beautiful day!”  What does the word incentive mean?

Create a vocabulary map on the board with the word incentive.  Students should be able to give you most of the information necessary - a definition, a synonym, a sentence, and a picture.

Using the text (that they haven’t read yet), a dictionary, and each other, students should do vocabulary maps for 3-4 of the words listed.  When they’re done, make time for students to post and/or share their maps aloud so that everyone has exposure to the vocabulary.

2.  Quick Write to activate prior knowledge
Post the quote, “How can a man be a man when he’s forced to take only what’s left?”  This is a direct quote from Mary Alexander’s article.  Explain to students that she is not just talking about MEN, but about people in general.  Give students some time to think quietly about what this means to them, if they’ve ever had any experiences that remind them of this, if they’ve ever read a book and a character may have felt this way, etc.  Then ask them to write everything they’re thinking about this quote for 2 minutes.  They should not stop writing to ask how to spell words or if this is “OK.”  When they’re done, ask them to share their quick writes with the class.  Put them away for now, they’ll use them again at the end of the lesson.

During Reading - 

Problem Analysis Chart
Before students begin reading, have them predict the focus of this article based on their quick-writes.  Pass out the Problem Analysis worksheet and review with students the categories that they will be involved in completing.  

Ask students to read the first part of “Reflection on Life” alone (The Winter 1995 issue).  At the end of this section, discuss with them how to complete the “problem” section, the “setting,” and maybe even some “people/agencies involved.”  Begin to complete these with the students, but leave room for more information to go in the boxes.

At this point, review again with students what they will be writing in the “events,” “solution/resolution,” and “consequences to the solution of the problem” sections.  Have them read the second part of this article (Spring 1996) and finish the chart on their own.  

When all students are done, ask them to describe the information they came up with and place it all on one large “Problem Analysis” chart.

After Reading - 

Quick Write part II

Have students pull out their Quick Write from the introduction of the lesson.  Now ask them, was Mary Alexander “forced to take only what’s left?”  If so, how?  If not, what did she do to make sure that didn’t happen?  Have them think about these questions for about a minute, and then let them do another Quick Write to answer them.  Again, for about 2 minutes, they shouldn’t stop writing.

Assessment - 

Use the completed Vocabulary Maps, Problem Analysis chart, the Quick Writes, and the group discussion to assess students’ understanding of the objectives.

